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The Characteristics of Motivation of Japanese Adult English Learners

from JGSS-2003 Data

Kaoru KOISO
Osaka University of Commerce

By anadlyzing JGSS-2003 data this study examines motivation of Japanese adult English
learners. The results show the followings: (1) the percentage of those who intend to study
English in the future decreases by age; (2) motivational orientations which have aspects of both
“instrumental motivation” and “intrinsic motivation” such as “I will study English because it
will broaden my worldview” or” | will study English to go on an overseas trip” were popular
choices; (3) by factor anaysis five factors were chosen, “instrumentd”, “intrinsic”’, “media’,
“education” and “travel”; (4) the reasons for studying English vary between the sexes and

between different age groups.
Key words: JGSS, Motivation, English learners
00000000 boooobooooOoaess-20030 00000
ogo ooo

googpJess-20030 0 0boopoobobooboobooboobooooboobonoog
ooob O0boboooooooobooo0oO0 () Obooobobooobboooobobooo
gooooOoOoOooO0oQ0bo0L0 (@ UooooooooUobobooooooboboopooooo
gboogdboobobooboboboboobooooooobobooboboboon
ooooboobobooboboboboobobooboobob™booboobobooo
oooboooomooobooo0 @ Uooooooobo s oobor' oo OO
oo’ OO"0D OO0" 0 5S0000000000000O0O0U0OOUUOO W Oopooooo
gooobooboboon

goboogoosessuuoooooooan

95



HZME General Social Surveys BFZHHXE[5] JGSS TEEAXANDEHEITE) JGSS Research Series No.2

1. Introduction

Motivation is considered to be one of the main determining factors of success in developing a
second or foreign language. In the field of school education, such as in junior high schools, high
schools, and colleges, much research has been conducted on motivation in Japanese English learners.
However, the research on motivation in adult English learners in Japan is quite limited with a few
exceptions®.  Also there are a very few data of how many adult people want to learn English in Japan.
Fortunately, questions regarding the probability of studying English in the future and the reasons for
studying English were added to JGSS-2003. In this paper I'd like to identify the characteristics of
Japanese English learners and their motivation®® for studying English.

2. Research background

The research on ESL (English as Second Language) motivation has focused on experiments carried
out by Gardner and Lambert (1972) in a socia psychologica frame work for the last thirty years. They
identified two motivational orientations toward the learning task: integrative motivation and instrumental
motivation. Integrative motivation is related to those who learn a second language in order to identify
with a member of the language community. Instrumental motivation is, on the other hand, motivation
to learn the language for an instrumental purpose, such as getting a better job or earning more money and
so on. They formulated their theory on the basis of surveys conducted primarily among
English-speaking Canadians learning French. This environment is an example of a second language
context, where the target language is mastered through direct exposure to it. Therefore, some
researchers (Crookes and Schmidt; 1991; Ddrnyei; 1990, 1994; Clement and Kruidenier, 1983, etc)
claim that their theory cannot be applied to foreign language learning contexts, where there is no regular
interaction with the target language community asin Japan.  To find motivation commonly seen both in
second language acquisition contexts and foreign language contexts, Clement and Kruidenier (1983)
conducted a research in Quebec (unicultura setting), London (unicultural setting), Ontario (unicultural
setting) and Ottawa (multicultural setting). In their research, they found that integrative orientation
appeared only in multicultural contexts among members of a clearly dominant group and that instead of
integrative orientations, four orientations, instrumenta orientation, travel, friendship and knowledge,
were common to al contexts.

After that, a new motivational structure replaces the traditional framework of integrative and
instrumental motivation. From the psychological point of view, Deci & Ryan (1985) introduced
intrinsic and extrinsic motivation. Intrinsic motivation means, for example, to do something because
we get reward from the activity itself, while extrinsic motivation means mativation to do something
because of an externa reward that may be obtained.

In short, integrative motivation is no longer regarded as the one dominant motivation in L2
acquisition. The definition of integrative motivation/ integrativeness shifted from identification with
the community where the target language is spoken to a new place. Integrative motivation, especially
in EFL (English as a foreign language) contexts, is now regarded to relate to factors such as interest in
foreign language and desire for interaction with the target language community. Also many other
orientations are extracted by factor analysis in recent research on motivation. One of these is “media
usage’ extracted in the research by Dérnyei (2001). He conducted a survey of the learners of five
different languages in Hungary and found that the factor labeled “media usage” played an important role
for the learners of English.

As to the motivation of Japanese college students, Koiso (2004, 2005a) conducted a research on
university studentsin Osaka.  After factor analysis, five motivational factors were extracted; “intrinsic
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motivation”, “instrumental knowledge”, “classroom situation”, “attribution” and “achievement”. Since
the research was conducted on college students, who took English classes as a school requirement, their
motivation can be different from that of adult people.

3. Method

3.1 Research Questions

(1) “How many people are going to learn English?’, “Is there any difference between the sexes and
between different age-groups?’

(2) “Is there any unique motivational factor for Japanese adult English learners?’, “Does motivation
differ between the sexes and between different age groups?’

3.2 Data

The sample populations of JGSS-2003 comprised men and women between 20 and 89 years old
residing in Japan. There were 7200 people, selected at 489 points across the country by two-stage
sratified random sampling. JGSS-2003 was conducted from late October to late November 2003.
JGSS-2003 received valid responses from 1957 people making the response rate 55%. JGSS-2003
used both the interview and placement (self-administered) method for each respondent. There were
two forms of self-administered questionnaire: Form A and Form B.  Form A consists of replicating core
questions and topical modules. Form B consists of some core questions and some on the socid
network. Form A was randomly distributed to a half of the sample, and Form B was distributed to the
other half. This paper isbased on the datafrom Form A.

3.3 Questionsfor analysis

Form A has the following questions about respondents’ intention to study English and motivation.
First, the respondents are asked about their intention to study English in the future, and then, for those
answering yes, motivation for studying English is asked.

In formulating the items used in the questionnaires, the research of Dérnyel (1990) and Schmidt
(1999) was consulted and the items, “because it is useful in helping my children’s studies’ and “to use
theinternet in English” were developed for thissurvey.

In Q59 in JGSS-2003, the subject of the intention of studying English in the future was asked as
follows.

Q59-1 Areyou going to learn English in the future?

1 2 3 4
Yes, positively. Yes, when | have an Yes, but No, I’'m not.
opportunity. unwillingly.

v

What isthe reason for your studying English? Choose all that apply.
1. Because | need it for graduating from school or moving up to the senior class.
2. Becauseit is useful for finding or changing ajob.
3. Becauseit is useful for my jab.
4. To obtain alicense.
5. To get apromotion.
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6. Because | feel happy when | am studying English.

7. Because | likethe U.S.A and the U K.

8. Because it will broaden my worldview.

9. Because | like to learn something new.
10. To go on an overseastrip.
11. Because it isuseful in helping my children’s studies.
12. To usethe internet in English.
13. Because | would like to understand English news or films.

14. Others

4. Resultsand Discussion
4.1 Intention to study English in the future

Figure 1 shows the result of Q59, the intention to study English in the future by gender. Here, 72.2
percent of male respondents and 65.3 percent of femae respondents show no intention of studying
English in the future, 1342 out of 1957 said no, while 610 said yes, and there were 5 non-responders.

No statistically significant difference between the sexes was observed.

Figure 2 shows an intention to study English in the future by age. The x axis is the age scale. In
Figure 1, more than 60 percent of respondents state no intention of studying English in the future;
however, 54.2 percent of those in their 20s state an intention to study English in the future. The
percentage of respondents showing an intention to study in the future decreases with age, which is not
surprising because the older generation would have a fewer chances of using English while the younger

generation would think English is necessary in their future life.
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4. 4.2 Motivation
4.2.1 Frequency

Those who stated an intention to study English in the future were asked their motivation for

studying English. Figure 3 shows the frequency distribution of motivation by sex. Two variables with
less than 10 responses; “to get a promotion”, (only 9 responses), “because | need it for graduation from
school or moving up to the senior class’ (only 5 responses) and “others’ were discarded.
The three variables on the left, “1 study English because it is useful for finding or changing a job”,
“because it is useful for my job”, and “to obtain alicense” are considered to be instrumental motivation.
On the other hand, the three on the right, “I study English because | feel happy when | am studying
English.”, “because | like the USA and the UK”, and “because | like to learn something new” are
considered to be intrinsic motivation. The variables in the middle have both aspects. They can be
instrumental motivation because the main purpose of the study is not the study itself but the outer
element; however, they can aso be intrinsic motivation because they study for their own sake. As
shown in Figure 3, the variables which have both aspects have a higher frequency. More than fifty
percent of male and femal e respondents, who answered “yes’ to studying Englishin the future, said they
will study English because it will broaden their worldview (male: 51.7%, femae: 55.5%). More than
forty percent of male and female respondents said, they will study English for an overseas trip (male:
43.6%, female: 45.3%), followed by “because | would like to understand English news or films’ (male:
31.4%, female: 20.7%) On the other hand the percentage of men and women who said “to obtain a
license” (male: 2.5%, femae: 1.6%) and “becauseit is useful for finding or changing ajob” (mae: 7.6%,
female: 6.4%) was less than ten percent.

The variables which show satisticaly significant differences between men and women are,
“because it is useful for my job” (male: 27.1% , female: 9.6%), “to use the Internet in English” (mae:
14%, femde: 2.1%), “because it is useful in helping my children’s studies’ ( men: 15.3%, femade :
22.1%)®, “because | likethe USA and the UK”  (male: 6.8%, female: 11.7%).
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Figure 3: Motivation for studying English by sex
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4.2.2 Factor Analysis

Exploratory factor analysis was conducted on the motivational orientations of more than ten
answers. After varimax rotation, a five-factor solution was chosen, which accounted for 56.3% of the
total variance”. Table 1 shows the result of factor analysis.

Table 1: Factor Analysis

. Factor 1 Factor 2 Factor 3 Factor 4 Factor 5
ftems Instrumental Intrinsic Media Education Travel
Useful for my job 0.702 -0.139 0.153 -0.18 -0.095
Useful for finding ajob 0.652 0.184 -0.013 0.066 0.041
To obtain alicense 0.609 -0.008 -0.076 0.154 -0.063
Happy when | study 0.04 0.707 0.124 -0.102 -0.004
Like USA/UK 0.047 0.604 -0.081 0.124 0.403
Liketo learn new things -0.045 0.525 0.003 0.1 -0.362
To use internet -0.046 -0.124 0.844 0.047 0.033
To understand news/films 0.089 0.359 0.625 0.015 0.067
Helping children’s studies 0.208 -0.111 -0.024 0.74 0.226
To broaden view -0.116 0.164 0.117 0.683 -0.33
Overseastrip -0.139 0.024 0.109 -0.008 0.803
Engenvaue 14.107 12.611 10.482 9.651 9.443

The first factor consists of three items: “because it is useful for my job”, “because it is useful for
finding or changing ajob” and “to obtain alicense”. Asadl these items relate to instrumental purposes,
Factor 1 islabeled “instrumental”.

The second factor consists of three items: “because | feel happy when | am studying English”,
“because | like the USA and the UK” and “because | like to learn something new”. Asall these relate
to the enjoyment of learning, Factor 2 islabeled “intrinsic motivation”.

Factor 3 consists of two items: “to use the internet in English” and “because | would like to
understand English news or films’.  Since both of them relate to getting information through the media,
Factor 3islabeled “media’.

Factor 4 consists of two items; “because it is useful in helping my children’s studies’ and “because
it will broaden my worldview”. It isnot easy to label this factor, but it can be labeled as “education”:
Education for himself/herself or his/her children.

Thelast factor, which consists of only oneitem, ‘to go on an overseastrip”, is, of course, “travel”.

Of these factors, “instrumenta”, “intrinsic”, “medid’ and “travel” were extracted from the previous
studies. One of the newly adopted items for this survey, “because it is useful in helping my children’s
studies’ emerged as an independent factor, which is unique to this study. It is very interesting to note
that educating one's children (“because it is useful in helping my children’s studies’) and to educate
oneself (“because it will broaden my worldview”) are included in the same factor. In the previous
studies, the item, “because it will broaden my worldview”, was included “intrinsic &
extrinsc/knowledge and interest” (Sawada 2004), “interest in foreign languages and cultures’ (Jacques
2001) or “determination” (Schmidt 1999).

The other newly adopted item, “to use the internet in English”, loads on the same factor as “to
understand news/films’, which islabeled “media’. Dornyei (2001) extracted the factor “media usage”
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and all of hisitems have to do with the appreciation of cultural products (film, TV programs, magazines
and pop music). “Media’ in this study is very similar to Dornyei’s “media usage” since both of them
relate to getting information through the medial. It makes sense that this newly adopted item about the
new form of media, the internet, was included in this factor.

4.2.3. Differences between the components of motivation in the sexes and age groups
A t-test was conducted with sex as an independent variable with the factor scores of the five factors

asinduced variables. Table 2 shows the results of the t-test.

Table 2: T-test statistics comparing male and female scores

Factor t p
[nstrumental 322 **
Intrinsic -3.154 **
Media 5088 ***
Education -2.821 **
Travel -1.304 ns

A significant difference can be seen in al factors except “travel”. The mae respondents have
higher motivation in “instrumental” and “media’. With respect to job related motivation,
“instrumental”, the difference in the employment rate could be areason. In the survey of JGSS-2003,
70.7 % of al male respondents (n = 869) were engaged on jobs, while only 47.9% of female respondents
(n = 1086) were engaged on jobs. The same holds for “media’. More than 30% of male respondents
used computers at the office (33.3%) and at home (34.9%), while only 15.3% of female respondents used
computers at the office and 25.2% at home. On the other hand, female respondents have higher
motivation in “intrinsic” and “education”.

To examine the age difference, ANOVA analysis was conducted. The respondents were divided
into three age groups, “early adulthood” (20s & 30s), “middle adulthood” (40s & 50s), “late adulthood”
(over 60). The three age groups constituted the independent variable and the factor scores of the five
factors were submitted to a one-way analysis of variance as dependent variables. The results were
analyzed separately for men and women since motivation differs between the sexes.

Table 3 shows the results of one-way ANOVAS for male and female. A datistically significant
difference is observed in Factor 1, “instrumental”, Factor 4, “education” and Factor 5, “travel” for both
males and females. But the difference is more significant for femal es than males.

Table 3: Results of ANOVAS

Mae Female
Factor F P F P
Instrumental 6.611 0.001*** 11.132 0.000***
Intrinsic 0.875 0.417 0.048 0.953
Media 0.182 0.832 0.13 0.878
Education 3.014 0.0501 12.561 0.000***
Travel 3.3069 0.03* 10.221 0.000* **
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Table 4 : Summary of Tukey post-hoc test

mae femae

age group F scores F scores

Instrumental 2000 39 0436 — 0121 77
400 59 0.142 0195 —

6001 -0.238 — -0475 —

Education 2001 39 0.024 — 0369 —
400 59 -0.145 -0.105

600 -0.405 -0.161 —

Travel 200 39 -0.246 — 0.233 —
4001 59 -0.029 0029 —

600] 0159 — -0464 —

Table 4 summarizesthe results of Tukey’spost test.  With respect to “instrumental motivation” and
“education”, a significant difference was found between male respondents in their 20s and 30s and those
over 60. On the other hand, in the case of female respondents, those in their 20s and 30s were
significantly different from the other age groups.  This indicates that in Japan younger people are more
likely to study English for job-related reasons and for educational reasons. Men in their 40s and 50s
also have instrumental motivation, while women in their 40s and 50s do not have a better job related
motivation.

A very interesting difference between the sexes was found in Factor 5, “travel”. The male
respondents over 60 showed higher factor scores in “travel” than the younger generations, while the
female respondents over 60 showed lower scores than the younger generations.  This may suggest that
in Japan elderly men are more motivated to study English because they plan to go overseas, whereas
elderly women do not intend to study English to go overseas compared to the younger generations.
According to a survey conducted by the National Land and Transportation Ministry, among the
population over 60, the number of men who took overseas tripsis larger than that of women. However,
the rate of increase of female overseas travelers between 1994 and 2000 was greater than that of male
travelers®, therefore the sex difference in Factor 5 “travel” may disappear in the near future.

5. Conclusion

English has become the international lingua franca and the process is being accelerated by the
internet and globalization. The importance of English as an international communication tool is
recognized in many countries including in Japan. For these reasons, many Japanese people wish to gain
proficiency in English®. In this research we found that more than 50% of respondents in their 20s
intend to study English in the future, athough the majority of the older generations show no intention of
studying. As English becomes more and more important, it is thought that the percentage of people
who will study English in the future will increase.

By factor analysis for motivationa orientations, five factors were extracted: “instrumenta”,
“intrinsic”, “media’, “education” and “travel”.  Of these, “education” was unique to thisresearch. All
of the factors except “intrinsic” reflect some aspects of Japanese society, where the rapid progress of 1T
prevails everywhere and people are concerned about educating themselves and their children to follow
this trend and people need to study English for their jobs, their pastimes, and travel.
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The reasons for studying English vary between the sexes and different age groups. Younger men
tend to study English for job-related reasons, while older men tend to study English for overseas travel.
Women in their 20s tend to study English for educational reason and for overseastravel. However, the
results obtained in this research may change in the near future. With a shrinking work force and a
growing elderly population, more and more female and elderly people will be working. With the
retirement of baby boomers, more and more people will make overseas trips. The motivationa factors,
the differences between the sexes and age groups we obtained in this paper may change according to
socia change.
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[NOTE]

(1) Sawada (2004) conducted a survey on 160 adult learners of English enrolled in English conversation classes.

(2) The term motivation does not always mean the reasons for studying. To be precise, motivational orientations
may be a better term. However, the definition of motivation varies according to researchers. Therefore, in this
paper, the term motivation is used for motivational orientations, that is, the reasons for studying English in this
case.

(3) 38.9% of the married women in their 20s, 30s and 40s chose the variable of “helping my children”.

(4) The Cronback alpha scores of these five factors are low: Factor 1 (.348), Factor 2 (.329), Factor 3 (.263).and
Factor 4 (.186) There are several possible reasons: all of these

(5) The rate of increase for males during 1994 to 2000 is 53.5%, females 7.54%.

(6) The Yomiuri Shinbun says more than 80 percent of respondents said they wish to have higher proficiency in
English.
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